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Preface 



'rhis monc^aph is (jne i- a st-ritS desigiifci rctxjri. in narniii\ c Umu. 
discussions that took place dunn^ a st-ritS ol ;niiiLi(()hftT.-ncrs" for Kx^I 
K-12 feaierr Hdacation Coordinators. A ibtai of i5 swc H •:miniconfcn-m 
were hdd bc-rwc-fii the period begiiinih^ in Jaiiuaiv and ending in Julv 
1979: iTiis inono^aph. like all others iii this serit-s. in bas<-d<)n thriKjtes i 
took \vhile conducting each of these 15 •inihiconiernut^/' Tht- OCE 
contractor iv-sjxMisible for logistical arrangeineiiis and lav preparation of 
final iiotes {as c orrec trtl by the partiVipantsj uas Lni-T America Research 
.Ass^xtatc-s of Rosslyii. Virgiiiia. Hiat Cynnrmu): has cDrnpiied viid 
published a Iiihiied (juahiiiy of the final not'^. CioiMt-s ol th^i rcixjri. while 
the\' last, inay jx- obiaiiu-d b^ \vriting to the Offi( of (Jjirrrr Kduc-atioii. 
l'..S. Office of Kdiicaiion, Washington, D.C. 2020ti 

Panic ipahis lor ihis k-ries of ininiconfert-nccs \vrc- selfcied by OC.¥. 
based on luinujurions receivec? from Stale (^xu Jinators ol Caic-rr 
Hdiicaiioh. Hacli such Ccxjrdinator was asked to uoiuinate. as ixissiblr 
parricipanis. th(-'-f K-12 Ciarcer Education (:<x)rd:tiators who. in the 
opinion of thr Si..::r ( xjijrdinator. were doing the Ixs; ob in iinplemfhting 
c:areer education in :heii State, li is not: tjien. in any .iv a random saniplc 
of local K-12 izzitrt'T education crx)idinators wi - >r rxprriei:ci*s and 
opinions are reporird here: Rather: :hesc- particijxii:;-. ^liould Ik- virwed as 
among the beM in ifu* opinion of their State (xx)r;i:ri.i;ois. Because it was 
iinpossiblc^t:) self- I ail j>ei sons romiiiaifd. iheit- u ma?jy (Hiistaiuiing 
jocal Cxxjrdinaio!> around the Nation who v not v-lec icti as 
participants: 

'^"^'"P^ '^''**^'^ '£-tde to secure hoirtihaticjiis [i. >!i: .J\ 50 Siatt-s plus the 
District of toiumhia and Puerto Riccjahd to pic k - minimum iA swolcxai 
career education oy Tdinators from cac h State as pa; in :paiHs. I'hecjriginai 
plan was to select ■) pariicipaiiis^)nc each from !() (Hilrrrni St;:tc-s— as 
participanis in v^l :i of ihr 15 minic onfereiu:es. Logistical piobicms 
pre\rntrd us from r -aching this objective of having lr>0 panic ipants: The 
liiiai couiii of pari:, ipaiiis was 131 pc-rsons who. in combin ';ion: cauu- 
irom 45 different SU.:rs and the District of Cxjluinbia. 1 lit-ac inai ni?mj>ei c5l 
participants in eat 1: rniniconfercnc e rangc-d from a low of 7 to a hig!i c>f iO 
with a suitistical a\riage of 8.7 persons in aiieiuianct- at each ol the* 1j 
n: in ice )i; fereh ces. 

Kacii rriihicbnferenc e was ccjnducted in ihesainc basic way: Westar'cd i;y 
asking each panicipaht to r-.i tht- most practical and pressing issuc-s. 
problems, and concerns he she is fac ing in aitrmpting to iiiipleineni career 
cxiucatibn. total of 407 such topics— an aveiage of 27+ jx-r ihiiii- 
cohR;''T-fce— were raised by pariicijjams: Fojiowing iliis. participants wcit- 
askec to vote- on the issues tlun they considered liiosi c ruc ial oi all 
those raised at their miiiic onfereiue: As tiitu- permitu-d. then, jnirticipahts 

iii 
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ill tadi mi^ ..aum-r. "\y: x:li^i<^n^lvd'• the priority topics tli^-y had 
seat'Ctrtibv ll- v^K; - • ici^jvr cii^ irssidris wtw 

topks. seven- >! vv;-.mc 'nitrdis< iisst^ in this monograpJi. Inaddhioii^h 
pirtioi>ain v pTrs<rnL a slk)ri or dtScTiption of his bar attempts 

to niipitrsnv notation ir: a givni cbirimuriity and to share 

ihiiicrLais w ^^'^ - pr-wipants. Those reports arid iiiater ials al^. lonii 
p^il oi: — if '«-^ict >ft:: mo-K)jrraph iii this series. 
**\Vh2ir':;M-xai(l ^i;;.:u;u :3i dat:^w(^egathtT^. it appears t us 
in thi> M'! - ^ <>t uiir-: -rnce^ h^id, on the average, sbmwhef e b -t- n 

live aiiti^v vr.;: v i-ctK-rierue hi atieinpting to impleineiir -er 
■ducdUiiz^ T^»<" 1>''-^ :ar->i)seo: each niono^ph in this j^eries i*^ t 
his riih -'-s, ivinn - r^.perierur with others intmstrc Jn pni--" :l^ 
-.so^iate - ^-i^-hllv.Ht::- •"'«nai-nnof career educa^ «>i 

iLciuitatu:^ _ . _ 

Tiu- n riku:: -itwrr-vatir^rl one coold make about partu .^u 

onimrnt v:h^. t::icxv:dcdiversitvof meaiisthevhziiri()u::^- ')r 

.vmc villi' or.t. - ruoajlni:^ racing ihose charged with imph~ - 

j t-t^ . .iou::d tx' (>bvi()Us. lo any thoughtfiu rcade: .-; 

: lerei^nc i^/'v^^' ..mfoi air v given probletnitodierab^ 

.)IVt-L pLi i:r : u wiil vary frohi community to communit>, . ; ; 
^i^U: n- . : iH)l diNtricts ()f varibiis sizes, and irom rur:;:^^ 
«.ui)ur :nntr>. H is. thus, a diversity o\ answers th^ :ziv. 

\ vMiv' \v: . ' id in thr monographs in this series: 

"h V. iil ecr^IK '.ilV Kis: to t: experienced reader, that the ^ynu iicv- 
thesf xr^iJ^'fj*- A^i Ux^s* ^^^^ rcij(-;jti()n coordinators varies grraii^ 
Miiii : : o- • Uie / tenki-. phiIos<n:>hical literature of career educauon: - 
Very .ck. ifc- pra* litioners. laced u?th the multitude of prarr-^i: 
'(„iM:rLii:hrx ,h;Ht' rxist ' the hnii- communitv level, oin put into p;ac.^r 
wha- :h who. :mr::.nself.hav. thetimetothink.\%Tne.andsm-akal^^^ 
1 am i-U>^s i/^ ' clost iiuniy of th-m have a)me. I am exen rt^t: 
inipr'-sv. d \r ol .He innovative, creative m>1u :ions some havr fotrrrHl 

that : Mtlct,abL'x beyond what the full-time career eduolioiii 

^oucvi haive -^ri been able to think about. 

i ill. )rt^sea by the dedioition: commitment, and professiotr-ii 

i^.^u ^nuripT-int^deimmstrated. over and over again, durni :is 

mtUs ^i--vuVivs, rhev ATv the real exix-rts in career educivu^.. I 

j^^j^. J V : i:. r learned :roin thein. so. t()o: will their tholll:^n^^u::ul 

tlieil c\[ '\ ti»rlp'lul to voli. 

— Rehheih B. Hoyt. Diictio: 
Off ice of Career Hducaiioci 
Tnited Stales Officeof ^ducatic. 
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The CbmniUnity Career Edti<^%>n Coordinator 



rniltrd States OfffUr lif t i*. .ariori 



\hisDdvcUon 

\ h ncct^sar. lo have a p«:i<ition in : -li "Carm rlducatioii 
C.o. idinaior" — <ii: -^(irne siiriiar tiiir — inoic : v; ::tipit*ilieiu arbrniriuriit\ 
• ^- iurr cducaiion <'iion} if not: hrnv zs li^i- loii: .. [-r crduratibn t-ffbri to f - 
; togcthcrr If >urh a p^scm should exisi. vhat It-.cl should hr(sh- 
*: tion wiihin iht- Eduoilibn sysunv ShoL. hrptr ^bri operate out < 
>r!ux>J systein or oui of ihe hniader cbiiii. ... lity? What qualification 
u»uld sarh a piiv/ii jxisvess? What kirui^ •! adivitie> should hav 
J. w;!:itiis ft>r a per v in oivupyirig such a posit i liow can schc)oI systrri 
;.ne :!><.TviccS 'i" i^uch a {x-r^bh given tht- -iatively small amburits . 
i; ..iirit y i-xjxaed r. ; becbjrie availabJv uhdt P.L. 95-207 — the Carr- 
•uiiuiUUibh Iriccnti'^v ;\r;r Sijbulc Career r iiuaiion C^rdinators 
inquired i() be '"cernliied hv their Slate Dej^^iVihent of Education? 

I bi-se. and similar c|uestK)hs. were raised by tic ipants iiiahnost ev- 
r letjf theihihiconl^Teiu es included in the sen ( on which this iiionogiari: 
I- biijsrti. In three of ihv 15 ininiconferencts .n the series: this gem* 
TT^Tobilem was selecic-J as h prioi'ity discuss ic>n it'--:n. In this monograph: • 
" vptTiehces and rec (wnr. <*ndatif)ns of these- tic ipants — t^ch of wji 
:^rrerntly serves, in t ni--/ way or anothcT as a "ci: '-r education CbOrdinar 
urn" — will be preseriJc-d: 

Is a Specific Position rlntitled "Career ->!ucatidn Co6rdlha& 
Essential? 

In one real Very bperaiibhal sense, the an-.wer to this c^uestibr. 
()b\-ibusly "NO." That is. included amcri^^ j^rticijxints in thBe ni=. 
( ( HifererictS were many persons having prmiar; rc^jx)hsibihty for 
cxlucaiibri in their sciicxjl disrria>. but wh(> dii_ hc^t have the term "<:a~-i 
edutaiibri cbbrdiriatior" included in their :)n:_ial job title. Without ^i- 
lOTipiihg to go through the entire list of 13 H : -articipaants, the followini^ 
illustrative example^ will iilustraie this po-rn 

— Bob Towhe is a 4th grade tcachei in rvcr jiebunk, Maine: 

— Jimmy Dolan is Director ol Vocaton^-i hv^ucation in Bcxine Q)Uiuy, 
\V. Virginia. 

— Barbara Preli is .^sscKiate Snperintenci-nt :()r Instruction iii Jeffttsbii 
Cxjtinty. ken rocky: 

I 



s 



_ Kax .^Ibritinin >u:pmis<)r of (.uiiiaikv in CliafRS Oiuniy. 

' \^\Lat*jti. 

— Q aiiii is :^s5is^anr :jpcr-iitriiiic^: <)i ScIiooIn :ni New AUxinv. 

■ ilu^^rr— ; 

_ :> a C^nit ::::iirn Direc ioi ni Svlvania. Cit'ori^ia. 

— r>-. j-UIioi' i> Sujx-i::::it-ndeni of ^rlux>lN in Siioani Sprini;s. 



alio: hi^li .ouiincIoi k: R(>bbiii>dalr. 



t . ^Vi^<'n(-I i^ ?rt:iui;. 



Arab Prini.-iy Sc hool in Arab. Alabama. 



fxai::- 
as^i^:;. 

of rt\. 
t()da\ 
t-xi^lri 

Fui : 



St of illusirativct-xampio are indiv iduals 
j:>Uallv \chen:i: Federal denionslraiion grant 
-xi} had servr-d in tlie position of "caretT 
..T" federal ^^urids ceased; their position had 
>Lii^]i -or/rd to assume new and different 
, >».,iti(Mis. ihcy had\n;^utaiilvi<>n;;huedlhcireHortslo(\x)rdiiiate 
/ ::atit)n :n their m;k" disti - fs lathers (Betty Ntwirth^s a i;(K>ci 
U ;oi '_'ieer education coordiiujtiou and 
)luntai: :y without officially having been 
:M( ix>int to l)t: made is that, for wliatex'er si-t 
ian\ tartxT e(iucatioh efforts taking place 
"career ccu' aiioh ctXHtl^iiaioi " Ix'ing in 



Se\ t in thealx 

wHo; - wj^ne uiir - in the pa^ 
for t...r~-i -^Ujcai-on was 
edinc;^ >ii ■ i (K)rduia[or/ 0*:t 
bt-t!. tniinatcd but. evii: : 
oflici 
caret • < 

^inij)i^ saw the : 
:iis re>{)on^ibilitv 
ion-iai "tiilr/ 'I'hv 
ir:s. tllt-r-' are gooc 



iihoU! :hc i>o< 



I : note, those - 
from tin i edeiaiand Siu' 



iiool disirics who depend oh funds available 
Jt-gislatures to pay all. oi most, of the costs i)i 
c^reei r-ikatioh will expr ierue grc^t diilicuity doing so under thtSe 
limited ;.indsoffUna< A g. example oi this was givc-n by Sue Warmaih 
from il::- Uashihgton Kh nemaiv S<hi>ol in MaviieUi. Rentucky. Sue 
rejXM tectliai. under ptrtivis ,nsc>t tbecareer eclut aticni iaw lec eiitly eiiactiti 
bv rhe Rentucky State Leg .iatuie: eac h x h(y>l distiic t in the State 

rcxeiveca total of S:^.lope: uideni for ijse in ( aieer education, ol whu h no 
UKire than 10 fx-rceni .oiiU^ used for adiTiinistrative < osts"— including 
s:daiie< With alxnil L\(KH « -udeilts iii ifieir school distiiu. they rn eiveti 
arount: Sh.Wll IVn {»enen' ol this ()bvioiisiy taine to SoO(J. Wlu-n Sue 
jx)inieti t)ui that i:his api>:n .liaietl ainount was lo Ix usecl to extend the 
tareer education effou ove: iwoveai— not a one year— ix-ritxlol time, the 
gioup (ould s<r she was ijUiiig about oiilv S:KK) jx't year available lor 
pavnig the salary oi a •(jmvi rduaiti()h ((><Hdi;iaii>i:*; Tht; linaiuial 
rKilitits Sue had to face in Maylield. Reriiiii kv ale sure lo Ix- seen by many 

others ihrougliout the Naiioii. 

Whether ()r not somethm:? is posMblr may ix-ar little relationship to 
whether or not it is either nerdedoi desired. Burt KUiott. in Siloam Springs: 



ArkaiJ?>«i:> t-xamplr. was comihced that he netds a ^career education 
cobrdnii^.;.)r " (in spite of the £act that he ernj-^iasized he wasn't at aii sure 
^•hat ^-.inc: of P«-soh he seeking); Betty Flaherty: in Brookiine. 
Massaciruscits. was convinced the>' need a career education coordinator in 
her sy^^IcITl to really get career education off the ground. She expressed 
doubti,. houvex er; that such a position will be created so long as influential 
membtrrs of the community continue to think that career education is 
unbended to 5er\e "those who don't go to college"! Carl Wiserier, from 
Arab. Aiafaama. reponed that, since the official full-time posiiibn of 
" caree: eduaiiion coordinator" had been eliminated in .\rab, he has 
noik u fall off in the number of teachers who still stay engaged in career 
eauciiiian — in spite of the fact that his good teachers cohiihue to infuse 
cnrerr -tii-icaiion activities into the teaching/learning process. Jim 
Suli 2var. rorn CumberLahd. Rhfxie Islarid, was formerlv a full-iimecare*^f 
t-duc^ii cbbrdiriaibr but has now bNeeri forced to assume this role on a 
part-un jasis because their Federal deriiphstraiion fundb ran out. In this 
situaru;::. Jirri told us that, while he is still able to keep rareer cduaiiion 
gbinc; pretty well at the High school lexcl (where he is onphned as the 
Distributive Education teacher) he finds himself unable to keep up his 
cohtaci- with elementary school teachers, and as a result, serine "fall-off" at 
Lhai le\t'I is present. 

M^rv Remington, from Pittsburg. Kansas; feels very strongly that the 
posirion of "career education coordinator" is essential— and on a 
susLL-iJi ng basis. The career education effort in Pittsburg has been 
•»n(l'j :wa\ foi se\eral years and operated, from the beginning, uiider an 
«ssi:. , -iii(^n that once career education activities had bt^ii infused iriib 
e\ e; i.ssnxjni. there wot«ld no longer b*.- a need for a persoil whose job 
title ^ 'career education coordinator:" The>- tried that ill Pittsburg and it 
diclij work for them: Now Mar\ is back as "career education aibrdinator." 
Qui:- the opposite is now happening in Cashmere. Washington where 
BtTn:-; (iriffiih has been "career educaiibii <obrdihat()r" for se\eral yt-ars. 
NV\ year. Bemie's official position will be "curriciiliiin director" and she 
exjx IS that, since career education activities have been infiised iiitb e\ery 
ciavsroorn. there will be no need for anyone carrying the title of "carecT 
educaiior coordinator. " It will be iriieresiihg ic sc-e what hapjjens in 
(-as^"irruTe under this iVcw arrangement. 

i:- A2».ders<>n. South Bc-rkshire EducaMbh Cx>llab<>rative in Great 
' iruigtc^h, Mastachuseiis. is a gcK>d exarr.plc of a situation whtTe a full- 
time <: jreer education C()brdiriaibr|x>siiiph (which she has bt-en (Kcupying) 
is about lb be eliriiinaied. Gail told us that, while she isn't sure what will 
iiappxT) during the coming sch^jol year, she is convinced that one of thciwo 
schoc^I (buhselbrs in her district has the ability to takeover ! he career 
ediicaiDon "riudger" function. She definiiely sees the need for some "in- 
hbuse" ini-mber of the regular schcxjl faculty toassume this position — with 
or without the title. Similarly, the posiiioi^ of "rarcer edutaiion 
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coordinator' which Stt-vc Jbhcb has cxcupieii in the Concord. Nw 
Hampshire Public Schools is being eliminated and, during the coming 
school VCT-: Sie\e will be working as a secondary school sufxT\i^r. He 
feels ihat the career eduoition effon rnay well going, in spite of thi^. if 
funds can be found to pay S260 each lo career edijcaiibn "team ItadtTs" he 
now has trained and who are operating at the building le\ el in that school 
systeiTi. 

beiiriis Luce, a counselor hi Rapid City. South Dakota who has been 
tr%irig to encourage a community career education effort in that 
cpminunity. feels very strongly the need for some person to be working full- 
time in career education. So. too. does Frank MiUer who. as Direaor of 
Guidance in Fargo. North Dakota, has been keeping the career education 
effort alive in that cbmmuriity. He feels strongly the need for a fulUinie 
career education cobrdihaibr. but is convinced that position ^viii not be 
created in his cbrhinuhiiy until and unless his local Board of Education 
adopts a formal p(:iic> pbsiiibh supporting career education. 

Nfost of the participants in this series of miniconfereijces were, of course: 
emploved as full-time coordinators of career education. In geneial. it seeins 
safe to say that a large majority of such persons would support a contention 
that the position of "career education cdbrdihatdr" is needed— and on a 
sustaining basis; This is not to say that the\ felt such a position is heeded at 
the school building— or e\en necessaiily at the local community— level. 
Sexeral examples were seen whet^e. especially in rural areas, brie "career 
education coordinator" was ser\ :ng 20 or more small schqbl districts. Even 
more significant, no participant reported th^ existence of a condition that 
called for a full-time career education ctxjrdinator position at tjie 
individual bull.-iing le\-ei within a school district. OE*s Office of Career 
Ediicatibri has consistently warned against crating such positions a^: the 
buildirig le\el arid, whether by choice or by necessity, this warning h-\s 
apparently beeri heeded iri local edurationai prat tices: 

If ari effort were riiade to gerieral the rrmarks and rcvommendat ions of 
these miniconference participarits into a general set of recommendations 
concerning this questibri. the following appt^r to be ones that should be 
included: 

1. It is highly desirable jhai a jJ^ition of "c^ 
coordinator*' be crt^ted and be in place at the !>chooi district — or. iri 
the case of very small rural schbbl districts, at theinterniediaie- le\el: 

2. If the position of ' career education coordinator * does not exist in a 
formal sense, then someone in the schbol district miisi^ass^^^^^ 

role in a volurileef or "extra load** capacity: Such a pcrst)n must Ix* 
one having both interest and expertise iri career etiucatibri. 

3. The pbsiiibri of "career education coordinator*' is one that should be 
thought of on a sustaining, p^ermanent basis— not as brie rieeded brilv 
during the initial •'staM up* phases 

While Ji'^re appeared to be consensus on this point, there was not 
universal agrecriierit.) 
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4 . illr pr i 1 nan reiisoi i ivh v thr {>is u ibh of * caretr educai ibh 
coordinaior" should noi cxisi as a profosional speciiltv ai the 
building It^d is thai, ai this Ic^fl. iht- goal should be one of 
cue ouraging nen ciassroom xeacher lo engage in career educ:aiibh. If 
^ _Vi^^_^f>t^\^^^^^ leachers will lend lo turn the career 

educaiion funcxion over lo such a special isi and the cbilcepi of career 
education will be IbsL 

With tiuN set of generali/aiioiis rt^gaiding the nece>sity for the j>o>iiioii. let 
us now turn to the question of duties aiid rtSjxihsibilitieNtjfjxTvjhs whose 
job title is " tartxT t-ducaiion c(X)rdiiiatbr." 

Diiti^ and R^pbnsibinties of K-12 Career Ed£2catibn Coordinators: 
Action Example 

rfiis topic was discussed: as a priority issue for * brainstoniiihi^-*' bv 
participants: in two of the 15 miniconferencr». Bef()re di^<ussing the 
generaii/aiions made in these two sessions, it seeths appropriate lo strive for 
a "snapshot answer" by siinply no-ing the informal wa;.s participants in 
sexeral of the ininiconferences referred to their jobs as "career education 
axjrdiiiators." No attempt will be made here to present such 'snapsho«.s" 
in a cbmp;- hensive fashion. Instead, the few examples given are intended 
IJ illustrate s<>me of the diversity that exists. 

C^rie Uillich. Career Educit i ih Coordinaior in Ekxlge C'.itv. Kansas, 
emphasized one of His key duties as consisting of providing in service 
education each Fall to new teachers prior to the start of the sch(x>i vear. 
During the scIujoI year. Gene regards important part of his job as 
consisting of week 1\ visits he and or the two paraprofessionals working 
with him make to individual school buildings, .\ccording lo Ck-ne: when 
leachers simply see him around, they are more inclined to keep active in 
dcn isingand implementing career education activities in tlieir classrooms: 

Herman Gri//ie — with only the help of a half-tinu* secretary — scTves as 
Clareer Education Ctx)rdinator for the l ulsa: Oklahoma sch-x)i system 
which serves about 100:000 students! Operating out of an art^ vocational 
sch(X)i in that system: Herman sfxiids a gt>od deal of time meeiiiit: with 
area career educauon coordinators and their bitilding principals in 'hat 
sysiem: in addition: A'iih the help and assistance of a wide varieiv of kinds 
of comnuniiiy groups— inciadir!g N.\B. the Cliamix-r of (A->inmerce. and 
the military services — Herman has arranged for and conducted ihservice 
education for about 1.500 of the 4,500 classrr>G;ii teachers in the Tulsa 
schcK>l system. A third major activity in which Herrrah has engaged is the 
pnxiuction of a variety of kinds of career education materials for use by 
eiemehiary teachers, high school teachers, and teachers with exceptional 
children with 'jeparaie sets of materials being prepared for each of the> 
three grc>ups. 

When asked, by other participant? . whether th*- pri:hary long nan role of 
the K-12 cart\-r education c(>ordihator should be fm used more on working 
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inlcriiaiiy \viihiii the cdacaiion syston or cxitrnally in thr brcxidtT 
cdmnlunity, Asalit Oshima; fearerr Hduoiiion Coordihaior in Boulder. 
Colorado, aiisuered ihai she sees the primary role being thai of work! rig 
inierrialiv within the Edacation system and that she must count on forces 
out in the community to discover and maishall community resources for 
use in the total career educaiion effort: Jimmy Dolan. from Boone C>:)uriiy. 
Wesi \'irgiriia. felt just the opposite and insbted the pn'mar> role of the 
oireer education coordinator should be in the community; noi in the 
Educatiori system. Jactie bamberger. from iiartford. C>>nncaicut. 
expressed ap< ^itibri between these two extremes when she emphasized the 
p.imary role as Ixririg one that "links" the Eduration system and the 
community tc^ether. Iliese three examples, taken from :i single 
ininicorifertTice. should serve to illustrate the fact that wide variation in 
opinions exist ainorig persons employed as R-12 career education 
coordinators. 

Barbara Pre li. Career Educ-atiori Coordiiiator for the JefferScin O^unty 
Schcx>ls in Ia:)uisville. Kentucky. likese\eral other partic ipants, had overall 
responsibility for implemeritiri^g career education in a vtry laige scho<>l 
district: To ac complish this task. Barbara sees the rbie of career eduration 
specialists at the county le\el as being highly concerned with providing 
intensive inservice training to selected teachers frorri each ^c hcx^l building, 
each of whom then takes responsibility for providing such inservice 
education to other teachers in their building. In addiiibii. Barbara 
considers it vitally important to work with department heads and subjcxi 
matter supervis<>rsai the county le\el in encouraging them to assume career 
education leadership roles for those teachers with whom each works. I'sirig 
this systein. Barbara reports that: by the beginning of the 1978-79 school 
year. e\ erv c lassroom teacher in the entire school system had been exposed 
to inservice education in oireer education: in addition. Barbara sec* 
c oinmuhiiy cbHabbraiive efforts as also being an iinjx)rtant part of her i' * 

Bv coriirasi.or.e receivesc}U!ie a different fHr< c-jMion by lisienir.e' / - 
Okairiaio. Career Educ^aiion Resource S|>ec'iajisi: in theUjiidwar: • 
Office. Rarieohe. Hawaii. Jaiie works directly with teachcTsai th'. • ' 
le\el in the district she sc-rves. There, she bc^gins by identifyir . ^ :» 
teachers, those career de\ clopineni skills t() Ix- iin|xirti-d to students. Ih s i 
followed by providing liiirii assistance !<) teachers in designing <aieti 
t-ducatiori a( tiviiies lo i>e iriiused iiUciihe ieac hing Irarriing pKnessso iliai 
such skills can bt' acc|uired. 

Doug flill. who works at ih • E'iiKaiiorial ResoUras .\ss(>ciaiion in 
Newark. Delaware, has seen his rolec harigef)vef the last live years from otie 
w'hose priinarv eihphasis was on ( orimuiriiiy irivolveineni 'ooiie wherehis 
primary role now is on iiHeknalc f)llaI)oraiivia< liviiies aMiongcxliualoisin 
the sch(K)I distric ts he scTves. Like Asalii Oshima in Bouldei. (xilorado. 
Dong lias found c oinniuriiiy lesourcr jx rsoris who are willing and able U) 
assume piimary resjx)nsibiliiy lor the coinniuiiity cf)n:iboraiiveasi>e( is ai 
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carcrr ctiutatit^ii and Itrls ht* now* f^tri.b s^rratrr "payt^ff** by drv(jting 
rflaiivfly muTf of hi^ liim* lo individuaf irarhtTN. 

Rcr^' Alulirrr. whosr <jjjicial pf.»Miion is lhai of Pupii Pc-i v;nncl .Sci vic r> 
Dirt-nor in iht- Rivtrrsidt* I 'iiifit^ S%:hc>ol Distiic i. Riverside; (laiifornia: lias 
takrn on rc^ponsibi!iijt*s for carcvr c-du(uii(in ic-adcrrship in tfiat sthool 
diMric i as wcii: She' scx*s the pK^pcr lerni ix*in^ **tac iiinaioi" — asop|X)Sfd to 
n'lhn •*( (X)rdiTiator" or "dira lor** — whrn d<-st ribing the proixr rolt- and 
function iA a s<h(x>l distria c^aretr c-dataiion h-adt-r. By ihis. Rose nu-ans 
thai siir ihf priinarx task as being one of making ii easit*r for a true 
cornniuniiy a>ilal><)raiive effort to take piare aniong th(>>t* \vho have 
dec ided thrv want to vvork \vith others. 

Finally, a> a spec if ie example. c oiiSidei I ^ Verne Kuehn, ( jreer 
Hducaiion C^xiidinator for the PiilaSki (x)uiHy S|x-c ial Sc htx^l Distric t in 
Liuie R(H k. Art aiisas. l^\'erne feels a very ihiporiant |>ari of f^ vr jobi^ iliat 
of rtSjrniding Uy re(|uests from iridividua.' teacher^ for hflp. ideas, and 
inaieriais for use in irilusihg career education actiyicies into the 
teac hihg learning process- When a teac her expresses a ruxxJ for a partic ular 
kiiid of resource. La\*eihe feels a resfXihsibiHty Un try ihg to provide it. For 
example. shet(>Id us ab<:ut (iheieac her \v2v) asked fcir 500 c hic ken ht-arisfor 
Use m one career education ac tivity. l^\*erne was able to get them from a 
Kxal i>ouhry prcxessing plant. .\s a second major kind of resjK>nsibility. 
l-a\*erne spends a .great deal of time out in the community making slide 
lajx-s related to various careers whic h she can then give to teac hers for use in 
the c lassrcxiins. 

Roles Of Career Education Coordinators: The Concept of "^Suiidihg 
Lever Team Members 

The diversity in roles and rtSpK>hsibiHiies illustrated in the precechng 
sation is. to a very considerable dt^tf. iiK^ie iiea!l\ a lef lection of 
differences ill the si/e of various sc hool systems rtprt-sehted by partic ipaiiis 
than it is differences in perceptions of what iiius' be done to implenu*nt 
career education. In tfiis iioii. sj>ecific tramples will fx* given of luV-.w in 
s<'\fral communities, perscjiis serving as R-I2 cartvr educaiion 
c(H>rdinat(>rs are using building level p:*rsoiinel as k person^ in carrying 
out carm education roles and reNjx)nsibilities. U*hile more comiiKjn in 
larger sch(K)I districts, some of the exanijjies to Ix'pieseiited fieietoiiie from 
fairiy small schc 1 districts. 

The first sucfi example can be stxii in .\iax Bruntoti from the Parkr(;se 
Schcx>I District in Poitland. Oregon, t'lider tlie Oregon State Plan for 
Career Education, there are regional c(x)idinators for c areer and vtK ationai 
etlucation employed by the State Department of Fcliuation scattered 
tiirouglicmt tiie State: fcacfi sucii regional c(x>rdinator i' churgecl witfi 
resj>onsibiiity [or iinpiernenting cart^-r education in the scIhk)! districis 
u nhin her{his) region. To do so. tht^ - t- using what they rail tlie **kt7 
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Icaclfi" approach K) iiiiplnirditation at tlit- R-G It-vt-l which (alls for 
dfsignaiing one leacher in each clcihciiiary s( liobl as the "key leader" for 
tliat scliool. Special career education ihservice is giveii each such teacher 
and those teachers, in turn, are charged with liiotivatiiigaiul lielpihgother 
teaciiers in their building carry out career educational activities. 

in Piina Ck)unty. Arizona, which serves Tucson and the siirroiihdiiig 
area* Beth Berry ciescribcd the Pima Cxjunty Cl;iieer Develbpiheht Project iii 
ways that iiho illustrate this concept. There are a total (;f 72 staff persons 
(including clerical personnd) assigned to this project from the Clounty 
level. Together, they are res{X)nsibie for serving the 135 s( hool^• in Piiiia 
C^)uniy. In order to do this, the county specialists have organized 
liieiriselves into "leaiiis" with different disciplines represented on each 
"teaiii." These "teaiiis" g()our io individual school buildings. I'here is alst) 
a **kev teacher" within each building to whoni die "leaiii" provides special 
help. 'This "key readier." in turn, is responsible for helpiuL^ orher teac Iiers 
implement career education. 

Sarah Walkenshaw. in Ransas Ciity. Missomi. actually uses the title 
" career education coordinator" for the key teachers she has picked to 
provide the leadersliip fimcticm at the building level. Eac h is a iuU-time 
teacher who lias volunteered for this assignment and is paid, at an hourly 
rate, for performing it: So. tcx). docs Barbara Preli, in Louisville, Rentuc ky. 
call her iniildiiig level persons "career educiition c(X)rdinators." 'There, 
each such person (Note: 'These area// fuli-tiine teachers) is < liargeci witli 
respo'>sibil:iy for developing their own "career education plan" for that 
&w/7cf/«j[?-— ihciiidihg their iiiservice education plan for that building. 
'These building level "career educatioiU ()<)rdiiiat()rs" are prepared for their 
work through special iiiservice given iheiii by the career education 
specialists employed at the county level— including oiie such S|H'( ialist at 
theeremeiitary level. c)iie ai the junior high aiiclseiiior high scIuxjI level. In 
addition to these "building level career education ccxiidinators." Barbara 
also plac es gieat reliance oh the work oi subjec i iiiatter sjx-cia lists who. like 
Ba r ba la . a re wor k i h g o u t < )f t li e co u h t \ < )f f i c cs. 

In Orlando. Florida. Bob Magow has iianied a "career education resource 
teacher" for each school building who receives a sniall siijjpleiiieiit to their 
salary, but no released time, to perform the building level carirr education 
coordinating func tion. 'This resourc e ti^acher is aided, at the junior seiii(3r 
high schoc^i ievcls. by a "Qiieer Education Plaiiiiing C^)miiiittee" in each 
school comixvsed of an .-Yssistant Principal, a counselor, several teac hers 
and students, and an Occupational .Specialist. In the Region X Service 
Center at Richardson. 'Texas. John .Sliirley rej>or:ed that they call their 
building level persons "campus career education coordinators" and that, 
while each such persciu (aii of whom are classrcK>iii teachers) gel some 
released liine iii order tc) perform this assignment, tlicy do not get extra j)ay. 

\n interesting variation r>t! this concept was reported by jama Roman; 
Qircer Ediicatibii Cxicirdinaior in Toledo. Ohio. Tiiere. Jama lias four 
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tcacIuTs assigiial lo work with luT at t lit* school district level. Each such 
teacher is rt'sponsible for 7-10 school biii J clings in the district. Withiii each 
school hiiildihg, there is oiie persoii officially assigned to "career edii- 
catioii." That j)ersoii is rejxJiisihle f()r tea( Iiiiig foiir hiiu*-week courses 
din ing the year, on a group guidance basis, to students. The Ohio plan is 
cjuite different from that found in many other partsof the Nati<jn. All Ohio 
school districts receiving ftmds through tne \*ocational Education I)i- 
vision of the Ohio State Department of Kdu^ at ion are recjuircd to fo!lo\% the 
"Ojiio plan;" 

Not all Ohio schcx)! distric ts are in tiie "Ohio plan:" Forexainple. Nancy 
l.osekanip. who serves as C-areer Education C-oordinator in I'pper 
Arlington, Ohio, has devised a system for herself (they started conipletely 
w ith local ftnids) that calls for a "Clareer Education Biiilding Teani" to Ix* 
established within each school buildihg in thedisirict. Each such "team" is 
composed of teachers from various grade levels and or acadciriic 
dis( ijjlines. One teacher from each team is picked ;is tlie "straw lx)ss"\of the 
team and assistance is provided each '"teiim"' by career education specialists 
working out of the central offices (jf the school district. 

One ((jmnumity that has found it iinportaht t(? pav "career education 
team leaders'' operating at the building Ie\ el is C^oiu ord. New Hampshire. 
There, Steve Jones reported the "team leader" concept to be the^o* veliic le 
used in implement career education. For the "grand" amount of $200 per 
year, each "team leader" is asked to devote a minimum of two- hours per 
week plus tiiatiy Saturdays to learn itig about eareer education and devising 
plans for implementing it within their building. Each can, if they desire, 
also receive six hours of college credit (which Steve is auihori/cd ttJ grant) 
for performing these duties: 'ilic two essential things that each "team 
leader" is asked to do. at the builfling level, are: (a) to lielp teachers develop 
career educaticMi materials: and (b) help c ondtu t teacher inservic e in career 
education at the building level: 

A final outstanding example of this C(;Mcept can ix* seen in Peoria. 
Illinois where Chet Duggar heads the schmil district's career educatioii 
efforts. There. C.h^l reports that the cc'htral key to iinplementiiig career 
education has beeii ine appbihitheni of "lead career education pcTSons" 
within each building in the school district, diet ehiphasi/ed that his 
experience leads lliin to believe that such persotis should be classrciom 
teachers, as opposed to biiiUlitig principals and. furthermore, that teachers 
seem generally more willing ,o take oh such roles that are buildintr 
principals. 

It should be pointed out that not nearly all of the sch(X)l districts 
represented in this serit*s of miniconferences reported using the concept of 
the "key leader" at the building level in their career education efforts: Vet. 
the examples presented in this section stand as clear evidence that this 
pattern is emerging in many school districts where a full-time, paid 
"C>arccr Education Cxx)rdinator" is employed at thif schooi district ict'cL If 
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a suinh?ary of !io\v lim (OiK t pt is Ix'iili; applitd iii piut tuc nmdc: it 
wbiild include the follbwihR s^iurali/atioiis: 

1. Sonic form of ' key leaUer;\fbr caroei ocUuat 

Clin serve a useful fuiiclioii in keeping c areer eckK alion effons goini;. 
on a day-io-day basis, al iliai level. 

2. Such "key leaders." in prariiee. are typically hrll-tinie teat b-.-rs. Most 
arc not receivini^ any released time to periorin this luneiioh although 
some exceptions to this can be found: 

3. llicre seems to be no general pattern existing with reference to 
whether or hot these "key leaders" receive any kind of v xtra financial 
compensation for servin^g iii this (apac ity. In some systems, they 
receive anywhere frbhl SMjP^'': )'^^^ l^'^ >^*'" while, in otiier 
systems, liiey receive no pay wliatsoevei. 

4. The typical pattern seems to Ixr one yilieir the sc1i()ol distric t level 
rareer educatioii c<K5rdinat(jr invests iieaviiy in providing inseryice 
education to these "key leaders" while, at the same tiim;. deix-hcjing 
gieaily c)ii thein tc) provide career ediuation inser\ ice to teac hers in 
their buildings. 

5. C:iassrc^K>ih teachers, rather than building principals, seem lo Ix* tlie 
prijj)nry kinds of persons ser\ ing as "key ii aders" in c areer educ ation 
Imildihg efforts. 

6. The biggest single advantage cjf using the "key leader" concept seems 
to be the opporiuhiiy it offers c)f designing and carryin?> o^ 

ustoin-made" career education effort within eac h S( hool building 
in the district. 

After listening to these participants, my general impression was that the 
"key leader" ccinccpl is a viable one to emphasi/e in career education 
implemehialidn efforts. It will stay viable; in my opinion, only so long as it 
docs hot lead ic) hiore and incire released time for those teac hers jxrlorming 
this function. If a tendency toward increasing the amount of released time 
given teac hers pcrfcjrmihg this kiiid of fuiiciion were to emerge. I would 
consider it negative. I say this Ixcaiise of iny fear tliat the eventual result 
would be fulNliine career education specialists at tlie building level— and 
that, to me. would be ciisiistrous in that it would inevitably lead lo a 
reduction in emphasis bh the full'time practtc iiig classrcK)m teacher as the 
key person in the career eciucatioh delivery sysiein. S<3 far. there ap|X'ars to 
Ix* little danger here. 

RespdhsibUftfes of k-12 Career Education eoordiriatbrs: Recommeh- 
datibris of Participants 

"Responsibilities" isa bt-tter term than "roies" tousewhenonesjxaksof 
R-1 2 career education coordinators. That is. tlie imjxmant ix)im to keep in 
mind when discussing the general problem of Qr?oz/??/«/^j/?fy is that ii is 
more iniportanuo talk about what is to bedoiie than ii is to talk alxnn ivho 
is to do It. The cruciality of this persjx'clive was Iiigliiiglued in 
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R*(otnnK*iui;iiioiiN iiiadf ixuh by BtMii; Xovitk. (IliRrr Kdiuatioh 
()(><)rcliiiaibr in W(>()dl>ndt»t'. Nt-\v JtTst'v .likl by (Gloria WHitiiiaii. (^iRri 
Kducauon (xxirdihaic)! iii Xt-wtoii Scruaii-. l*fiihsylvania. Bfiiiif's 
rc( oiniiK hdaii()h was ihi%i. if a job dt-smp- urn is to ix*\vntU n for tht caitri 
t'ducaiion aHjrdinaior. ibai dtScrijiticMi sHoiild Ix* stated iii ttTiiis of 
LKARNKR gr:i:C:()NIES ratbci Ibai: :i tmns of TASKS TO BK 
PKRFORMED. Ciioria pui liiis saincpiiiu :plc in a siii^iiiiy diffcuMU f()i^^^ 
when s!k- icconiincndcd wc sjx;iil< in itrnis oi ^*l'NC^^IONS l O BK 
ACCiOMPl.ISHEI). noi aboui PKRSONS lO PERFORM Fl'NCmONS. 
rhi- I)asic" concrrn ihai boih (iioria and Bcrnic were expressing was a :*-ar 
dial, if ihe "joi) description" were put in terms that iniphed the (areer 
education c(H)rdinator is th(* person to perform each task, we run the risk of 
discouraging otiiers from partii : />ating in a community tram effort. It is a 
point weil-wortli making: 

Wliat kincis of "functions" did jxirtici pants see as on(*s for which tlie 
person carrying the title "careci education c(x>rdinator'" sliould Ix* Iield 
acc oiuiiable? The most common ly agrcect answer to this c|uestion. as given 
by these ex|x-i ienced R-I2 career education coordniators: was thai t!u* 
coord iiiat(>r sliouId fuiu tion as a Ijiidgnig fcirce ix'tweeii tlie ediutition 
sysieih and the broader cOiniilUiliiy in sucll a way that "'career eductitioii"" 
Ix-coines a total coihihuhity effort, (^ul Wiseher. froih .Arab Prihian* 
.St hcjol in Arab. .\Iabaina. suggestt-d using tlieclireereducaticih ccxirdihatcM 
as a '*I)r()ker" between ilie comiiuihily and tlie Education systeih. Jiiii 
Cirook. from Vakiiha. WasIiingUih. agreed by einpliasi/ing tlie career 
education coordihator sliould be "riglit in tlie hiiddle" beiweeii tlie 
Eclu(atioh system and tlie broader coihmuhity. BracI .Siicxlgrass. from 
Palmer. .\ la ska. thought tliat "catalyst** miglit be a better word tliaii 
*'I)roker'* to descrilx* this fuhciioh and later suggc*sted furtlier tliat sue Ii 
tt-rnis as eitlit-r "c Iiaiige agent" Or "linking agent" ihigiit Ix- even Ix'tter. 

Bernie Novick. also, seenu-d to prefer ilie tc-rm "linking agent*" to 
describe this most inii>ortant function. While emphasizing his strong 
fcrhng tliat tlie carer r education c(x>rdinator should be an employee of the 
sc Iiool system — as opixjsed to any other community element — Bernie s;iw, 
as critic ally imjxjrtant: that the career education coordinator sliciu Id regard 
a "networking" ftmction as his her primary ri*si>')nsibiliiy. By "net- 
working." Bernie meant lo imply more than simply a res|x)nsibilifv 
ior iiow each community agcncA* can Ix'st interacl with the Eclucation 
system. In acldition: jie was referring to how various commanily ageiic ic*s 
cini Ix'tter interact among themselves as "partners" in a total community 
career educatioii effort. There seemed :o Ix* high agreement tiuu 
coinniUhity in vol veiiieiit — whetlier or not ii exteiids as far as Bernie is 
prciposihg — is an tSseiitial rtsponsibinty for tlie career educati(>n 
(0()rdinaior to accept. In this regard. Qil Mclhtyre froih the Milwauktv, 
Wise oh si II Public .Scliools. nil pli a sized tlie i iiip(>rt a nee of having top 
scli(><)l admin is tra tors provide ilieir cureer education cbordihaiors wiiii 
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liml()in In lc*;ivc' tlu- st hool huildiiif;s ami s|x'iKi a ((iiisidcTabic* \Hniiim nf 
his' htt iiinc' (Hit in tlic' broridd^^ 

Bciiy C-liiisiciisc'ti. Qucri KciUcatioii CixiuniUitoi iin ihc KiiiaiSni/<)<) 
IiutTihfdiatr Scli(K)1 District in kalaina/(H). Michigan was anoilu-i \vho 
c-inphasi/cd jhc inip()nancc' of tlu; **iK\t\\*()rIs:iiii;** finic tioh. Betty nuuk* aii 
additional Sl'PKR point when she- added thai die * lutwork * we seek ro 
establish innsi be used piiniaiiiy lor coininiinicaiicjh and ori;ani/aiioii 
purposes— not for the ac tual pc-rforhiahcc ol spec ific* tasks lo be done; by 
various persons in the **r.c-twork** work in j; lot^ellier or separately. The 
point Betty was emphasizing was. once again, tlie crueiai importance of 
cielping each "actor** on the career education "teain** — including 
(iassroc^in teacher^ — see career educaiion as something that ihvy do for 
iiieinselve>. not ^ . something soniecjne else does for them. Nancy 
I.osekamp. from tapper Arlington. Ohio, agreed with Belly and warned 
against estal)lishing any kind of jKittern that would result in a "dynasty** 
fcM the careei education (fK)rciinator: i*he "p^wer*' of the career education 
( (K>rdinatoi . in Naiu y's opinion, should Ix- his her ability toenc omageall 
others lo use their "\yo\. vr" in a partnership career education effort. While 
basically agreeiiig with this general priiuiple: Ken Quinn: from New 
Allxihy. Mississippi, reininded other pariic ipants that, wliile teac iiers like 
to feel they have the '*jx)Wei they are far fioin leluc tanl to also leceive a 
little "help'* from persohN rei ving as career education coordiiiatorsi 

Some participants, when the cjut*sti()n ()f responsibilities of the career 
educati()h coordinator was raised, rcsixnulcd iinhlediately with sonie 
initial thoughts that provided helpful input to the general discussi()n. 
While hone were pre-i ending that I he /'list'* they offered odiers was 
comprehensive, the "first blush'* thoughts they expressed still, in niy 
opinion, are valuable and worth sharing with otlieis here. One such "list** 
was prc^seiued by t^rol Gomer who se rves as caieer edueatioh coordinator 
for a numlK-r of small se hool distric ts in the .Missoula. iVIontann area. (!;ijoI 
saw primary functions of the coorciinaior as iheiiuhng: (a) cohchuiihg 
inservice education for tc-achers: (b) sele-c tingcounhere ially piepared eaieei 
education matcTials and purchasing tlic-m for use* in the total cau-er 
education effort: and (c ) acc umulating and building career education 
rcsoui c es from among the wide variety ol such rc^sourc es as are iound out in 
the Imuider communiry: 

Clarol Wiegner: (iireer Hducation Coordinator in Klkharr. Indiana. 
respcHUled to this c|uesti()n in a cjuite diUerent way by naming her two 
primarv "functions** as iiuludingr (a) serving as a link between teacfiers 
and the breeder coi'-nnunity h\ doing for teac hers many ol tlie things they 
would like to do but dcm*t have the time to clo for themselves: and (b) 
appearing personally, oil a rej^ular basis, in each school building to 
provide supjiort. eiicour;menieni. aiul mcnivaticiu toc hissrooin teac hers to 
keep aheer educ aiion as a high priority iii the teachiiig learning prck c-ss. 

Virginia Brookihs. from the Okcdona High SchoCil in OkohMia. 
Mississippi, was still more sprrific when she resjxHicied to this quisticjii. 
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"list * i)f piiiii^iiy fiiiutioiis wliicH it-pit»st*iual lu-i iiiirial 
rt*six>nNr lo this qiit-siioii iiu Iiidftl: (a) j«fttini; itSoiiicv jXTsoiiN iKiin ilir 
broatlt-r coiniiuihiiy inio tlu* school: {\» sHtihi; up and fstabliNliihi; fit-Id 
trij>s for siiurfnisjiiic liulihi; cI:inm*s of siii(Irhts)<nit ihicnht-coihiiuihiiy: (t ) 
speakiiii; lo a wide variciy of kihclN of coihhuinity liroups aiui liyiiiK lo 
iiut'U'M ilu-in in Ix-coining involvrcl in ihr toial (aivri fdiicar ion I on: (dj 
inakiiig: rsiablishini;. and inaiiuainini; conlininni^ a)hia( is Willi jxisons 
from ihc busini'SN industry comniuniiy who can — and should — st-rvt- as 
"partners'" in the total cartrr t-diu ation cffori: (v) nu-ftini; wilh tcac lu-rs for 
purpx)scs of i 10 1 pint; thcni discover ideas and actiiaHy inliise career 
ediKUtioii aeiivities into the teaching le^rnini; pr(Kess: (1) attendini; 
cieparinuiital staff nieetin5;s for ptnposc^s of t^eitini; inierest in a id 
coniiniliiu-nts to a (areei eciucation emphasis in each acadeniic clis< ipline; 
and (i;) seiviiii; on c iirri( uhini revision ancl iextl>ook selec rion connnittees 
f()r ]>iirj)<)ses ()1 eiisurini; an empliasis on < areer ecUuaiion is iiu hided as a 
high piioriiy (oiu erii in derisions made by siu h i;ionps: 

Frank Miller. Guidaiue birector in the Grand Forks: N()rth Dakota 
Public Schools, added two more functional emphases by pleadinji; for 
atteiitioii lo: (a) inforining the total conimtmity — IxmIi ihe educaticjii 
com m unity and tlie broader cbirimuhiiy — about the nature and goals of 
career education: aiid (b) "sellirii^" the total community c5n ctireer 
education in sucli a way that a wide variety oreleiiieiitswMl. in fact, bc'cbme 
''partners'* ill carcxT t'dirc^iiqh. 

Still other participants ihcliided. in their recc)himehclati()iis ccmceriiiiii; 
'responsibilities " in career education, a variety of suggestions related lb the 
generic topic of keeping career education as a siisiaihihg effort once the 
Board of Education has adopted a policy sup{>orting it. Such suggestions, 
in addition to those already mentioned here, included: (1) Pearl Splomph. 
from Peari River. i<ew York, suggested installing a routine procedure that 
cails for purchase of related career eduauion materials to be made a roiitine 
budget item in departmental instructional rcx^uests; (2j Beriiie Griffith, 
from Cashmere. Washington, suggested efforts aimed at ensuring that 
teacher evaluations be required to inciudc a "career education" component 
as well as an "instructionai " component: {$) another suggestion of Pearl 
Sblbrnbil s was to engage in a campaign to insert ' career eciucation 
cbriipc'teiicies" in whatever list of basic competencies are rec^uired for 
graduatibn from high schcxDl: and (1) Sandy Bode, from Wheaton. illinois. 
recommended that respbnsibiliiy for prcsducing hard evidence, at the local 
lc*vel, demons tratirig positive results for career eduoition be one of the basic 
responsibilities in any list. 

Any attempt tb cbnstrUct a cbmpbsiie list of recommended respon- 
sibilities for w hich 12 career educatibii cbbrdiiia tors can — andshcjuld — 
be held acccjuritable will bbvibusly bean jriapprbprialebne tb apply in all 
R-12 school systems. Variables such as the size of the schbc)l district, the 
number of yt^ars the program has already been in bperatibn. and the variety 

is 
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and ambUht til lit-Ip availabU- froin various rVsbuicvs Lk>th \vi ill in ;iru. 
outside of the school systeih will bbvibusly iiiflurncr both ih^- 
appropriateness of arid thr relative priority giveii to any sue h "coriijxisiir 
list of responsibilities. Iri spite of such dbvibus daric^ers. it seeni^ 
ap>propriate here, based bii the recoiriiriehdatiohs i^iveii by iht>' 
experienced R*12 career ediicatibh coordinators, to c onstruct a list of earn 
eduaitibri coordinator responsibilities that, hojx'fully. can serve as . 
starting point for local schcMjl districts as they embark on the difficult, bin 
critically essential, task of ^establishing a list that is appropriate for 
themselves. The f" 'lowing list represents such an attempt. 



Re^bmibilities of K-12 Career Ediicatibri Cbbrdiriatbrs 

A. Networking ResF>onsibilities 

1. Establisliihg wbrkirig relationships between various t-lemehts of 'hr 
busiriesN labor mdusty prbfessibrial cultural governing ht (oni- 
muriity and the Education system. 

2. Establishing working rilatibhships between various community 
organ izxitic;:i> and associations having concerns regarding preparing 
yofuth r-^r work and the Education system. 

3. Escablishing working relationships between various youth organiza- 
tions active in career awareness exploration planning/ decision- 
making activities and the Education system: 

4: Encouraginpx working rHationships among various conun unity 
organ izaticins. agencies, institutions, and individuals concerned 
about preparing youth for work so that they work more effect ivrl v 
with each cidier as well as with the Education system: 

B. Informatibi. Jiid Public Relations Responsibilities 

5. Informing r ^th the broader connniinity and the Education sysi -«^. 
(including H)licymakers. administrators, and professional st;u.j!i 
about the n.rrure and goals of career educ ation i*^ such a way that thr\ 
can undersLiznd both theadvantages career education offers youth and 
the advanta^^es it offers i( those receiving such explanations. 

6: Persuading IxMh tiie bioacei community and tiie Education systeui U/ 
join forces in a "partnership" liiai makes <^reer edncatic>n a itik- 
community effort, not something the Education system does mcrcix 
with the hcip of the broader community: 

CI. Professional Ediiaitional Responsibilitit'S 

7. Serving y.r* the community's major exjXTi with resf>ect to caurr 
education concepts. methodblog\'. mate rials, and funding needs. 

8. Providing inser\'ice education both to educators and tocommunit> 
members designed in help> them acquire the kinds of conuK-tencics 
they^ need in order m junction effectively as meinlxTs the carcn 
education "it-am/ 

I 1 
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y. i)tsi.t;niii^ l><)ih luatis asst-ssiiu-m and cval nation pKxcduirs 
appropriate for lart-tT txiucatiofi and appiying botii in sue h a manner 
ifiai b(3tli ihv viabiiiiy aiid die validiiy oi the loial career ediicaiion 
effort is adtxjuaiely deiiuinstraied on a <()nnnijiiit; basis. 

I). (!(iiniiiiiiiiiy Cx)lIalx)raiion Responsibililies 

;\rrangi.ig fi)r resource sjK*akers in ( LisMootns. field trips for stiuients 
mto the conmnniity: joint c()nnniini:\ ciiiKation system projects. 
;:ijd work experience for yontli wlio^e primary purpose is career 
. xpicjration: 

11. rjK-oiirai;in^ the estaljhshnient and operation of a ('oninnniiiy 
.Iireer Kdiicatioii Aetioii C!oinuil wjiose iiu inbcM s are appointed by 
-iiiti report to ifie Bciard of Ktiiication: 

K. Siisiaiiiin.t; CI;ueer Kdiicatioii ReSponsibihiies 

12. Enc-oiirat^inj; tlic inclusion of "c areer aliu a! ion skills" in setsof husic 
I omfx-tenc?es ri-cjtiired for liii^b school graduation. 

i!5 hncotiragiiiS the inclusion oi "career eiiucatioii" as a routine 
category for use in employing professional education staff and in 
evakiating tiieir jx-rforniatice on an amaiai Ixisis: 

\ L Kncouraging acadeniic departments \vit:;m the Hducation system to 
Ixjth include purchase of career education materials in their 
liisiructiotial niaterials budget and to use a "cureer education 
einphasis" as oiie of the inajor criteria (rnployed in selecting 
ie\ilxH)ks. 

ir>. KiicoUraging a hard line budget item lot larivi eductition in the 
Inidgei approved ahhiially by the Bciard (>i r.ducatioii. 

Not a IJ i ter 11 s i 1 1 1 1 1 e 1 j s t } ) resei 1 1 ed a Ixi v ; ■ ha ve licvi i de r i ved f rcim 
retoimiiehdatioiis ol partic ipants found in tlii^ mcjiiograph/rhe basis for 
some of tlu'iii, while toiiiihg from this r^aiiie group of 130+ participaiits. can 
Ix* found in other inonographs in the serie> of ihohographs based on 
iiiinic()riftTerict"S held with these partic ij)aiits. 

1 here are two adciiticmal lessen tial |>oihts to Ix; made regarding the list of 
suggested "rt'sponsibilitit^s" presented alxne. First, each item in this list 
has been derived fic^m remarks, suggi*stioiis, and recommehdatiohs made 
h\ experienc-ed K-lli car^t-r education < (KjrdiiUitois. It is. thus, in no way. 
atiy kind of hypoti.etiial hst. Rathei. ii is intended to represent the best 
c oliec tive thinking of these ex ix rieiu cd professional practitioners. Second, 
it is important to iejx*at a warning made t^ariv in this presentation— 
fiarnely. tlie list piiesenteci liere is, i:i no way. irrn-nded to serve as a "job 
description" for a K- 1 2 career education Kxjrd in.: or. The list /a i mended to 
.s<Tve as a mrans of holding einploy<r-d R-12 carr- ! education coordinators 
accouniable for results: That is. it i< ecjually important to hold tiie career 
ediiclition ecxjrdinatoi accountable tor her/his success in get ting others to 
carry t)Ut a variety of tasks essential to the total career education effort and 
to hold the c(X)rdinat()r account^i)le Un cnn^ some of thes<* tilings 
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personally, rhcii' is iunvay that soim-oi ihesethini^staii Ix-putoiily iii imc 
of iht<t' cait-goritS — lii spiif of tht' fan thai soinroftluin qui ir obviously fit 
Ixfiiti iiiib one caicgon- thaii iilto tlir othri . It will Ix* Ix'tti-i to Ifavc surli 
decisions up to ilie local Board of EdutaMoi ahU lopschool adinihisiiativc 
decisioninakiTN who. hopefulK\ will a^itx* to oniploy a cartit t-ducaiioh 
ccH)r(iinatoi . 

What kinds of Persons Should Become K-12 Career Edacation 
Coordinators? 

Givt'ii the discussion prrsentetl aLkne. leatUts inay well Ix' expec ted to 
ask tiiem?>4L*lves cjiiesiions coiuerniri^ the kinds of pttsons who will be able 
to function effectively as a R-12 career education c(>ordinaior. To help 
anNwt-r such cjuestibhs. the thoughts and rec<)ihhiehdati()ns()f experienced 
R-lli career education ccKjrdihatbrs appears to ik* a Ib^^ical starting pbint. 
Whili" this quest ion was hot cbnsidert»d as a pribrity discussion by niahy 
participants iri this series of ihihiconferences. a sufficient huihlier offered 
ihou.<;ht-s arid suggestions s<) as to provide a basis for this discussion. 

Before sunnnarizing the thoughts of individual participants, a caution 
noted by Ed Whitfield from the San Dit^o Cx)unty Schools in San Diego, 
^ialiforiiia is worth noting. Ed's caution was that there can be no single, 
generic answer given to this question primarily Ixraiise R-12 career 
eciucaiion coordinators are employed at various levels — e.g.. ihe 
community level, the sch(X)j system level, the building level, etc.. — and that 
this, alone, would make for quite different answers to this question. 
Further, the kind of person most effective in a smail sclux)! district may well 
be cjuite differeiit from the kind of person most effective in the complicated 
bureaucracy* of the large urban schcK>I district: It is with these kinds of 
caiui<Mis ill hiiiul that the thoughts of these participaius should b<* viewed. 

If tliere was ariy one *< liaracteristic * o;i which one could sav consensus 
wa>. present, it would be tlie pcjiiii made by several participaius that the 
K-12 career ecucatiori c{>ordiriaibr should conie from the ranks of 
proit-Nsioiial Educaiibri — i.e.. he she should Ix* an educator, iiot a pc^rscjii 
from the broader cbrtlrr. unity. Cx^nsidering the fact that, u'ithoiit rxcrptiofi. 
All, participants in this seriiS <)f iriiiiicc>iifereiices tirrr pi ofissi^^ 
txiucar<)iN. pt*r haps this high degret- ()f coiisehsus shcuild not be considered 
surprising. Lest this reibTniiieiidati()ivbt' c^uickly disiiiissi'd by readers for 
this rt-ason alone, it seems appropriate here to point oiii that, in biher sets of 
minicohiererices I liavt- cbhducted for persons froiii the broader 
cornmnnity. it seems to riie that, by and large, they. tc)o. would agr<*c with 
this leconimendatioh. 

The primary* reasons why participants felt the K-12 career education 
roorcimator should Ix* a professional educator art* multiple in nunilx-r. 
First: Biiri Eliiott from .Siloani .Springs. Arkansas emphasized tlieciaiigei of 
set'kiiig fo employ a retired person from the business Ialx>r industry 
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(oininuniiv ilic iiuivi cdut atfon c(X)rciinator. Burt's ba^ic p<)int was 
thai, wtTc thi> to ix»doiU\ would run the risk of crfatinj; ah iinprcsMoh 
that the job ol tile coordinator is cither: (a) not very demanding: or (b) not 
very important. Second, Jerr\ Randolph, from NicCiiiil; Idaho, referred to 
recent experiences in his school district that s;iw persi»ns without 
backi;roun(l> in professional Education Ix int; etiiph)yed as coa( lies, jerry 
reported that, wlien this (Krurrt-d. neither the students nor the teachers saw 
such pers6h> its "belon^ins i» Education. He wanu-d diat this simply 
must not hapjx ii in the case of the career education ctKHdinator: i'hird, 
several pariki}xintsexim*ssc*cltheirstr()hg()pin:()hs^^ it will IxTelatively 
easier for a professional educator to learn what he she heeds to kiiow abcjut 
ihe broader community than it would be for a person com i hi; from that 
community to know what needs to he known with respect to such ihihgsas 
infusing carecT education concepts intci the teaching learhihg prcxcss, 
Iiow (x'st to influence curric ulum change, or how to. work witli school 
administrators anci Boards of Education. 

My own {x'rsonal thoughts on this cjuestion are more in line with those 
expressed bv Judy Joinison from the Mamaronuck Public Schools in 
Mahicjr, New York, Judy is convinced that the i:)erson to be employed as a 
R-I2 career education c(K)rdinator, while coming from the ranks of 
professional educators, should, in addition, Ix' a person with demonstrated 
successfui exjxriehce ih the busiiu-ss Ialx)r industry community: She felt 
that the person who has spi*hl their entire carets ^'^^^^^^^''^^ ^^'^^A"^^^ 
confines of the Education sysiehl would have so much to learn about the 
private sector it would be difficult to brihgsUc ha person alcjng to the point 
where ihev could understand, appreciate, ahd work effc*ctively with persons 
from the business labor industry coihhiuhiiy. I agr^e with Judy on this 
point. Furthermore, while ho fcihhal sur\ey was hiade regarding the 
backgicHihds of these participants, I have a clistihct imprc-ssicjh that a 
majoritv oI rluin are persons who would hieei both of thtSe qualifications, 
i here are, uxLiy, a great many persons workin^g as professioiial educators 
who, someivhere in their background, have had sighificaht exptTiehce 
working in the private sector. Other things being ecjuaK I would certainly 
lcx>k for such a person when considering filling thepbsiticin of R-12carcrr 
education coordinates . 

If the assumption is accepted that t lie person should come frc^m the r^i hks 
of professional educators; tlicre was certainly no consensus scm ambng 
participants regardiiig what kincl of eciucational background would be 
hiost desirable. Frank Miller, from Grand Forks. North Dakota, 
ehiphasized that his prime criterion would to select a person who has 
beeh 5urr^.v.?|u/— whether that person haci been a te:»chcr, a counselor, a 
school adminischnor. or a non-educator: Carol Weigner, from Elkhart, 
Indiana, agreed with Frank but pointc-dout that, if this is a proper criterion 
to usc\ most of tcxiijy's practicing school counseiors would be eliminated 
from consideration! Other participants, including Carol Gomer, from 
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Missoula. Montana. disagrf(.*d with this lu'i^ativf view of sc h(><)l (ouiisclbrs 
and. instead, dffciided schcx>l counselors ascxcqitibiially wcll-cjualificci to 
bK? considered for the pbsitibri of K-12 c^itrr education coordinator. Burt 
El libit indicated, for example, that most of hi> current applicants for siic h a 
position pbsscss foth a teach in^^ certificate aiul r\ tensive graduate work in 
t he cbunscliriq and guidance field. 

Both \'irgiriia Brbokins from Okbloha. Mississij^pi and (irol Weigiu r 
made strong pleas that the person selected come from tlie ranks of 
successful classroom teachers. \'irginia's point was that, unless this is 
done.there will be niiiny teachers who will resent the person emplcjyeci as 
career education ccx)rdinator. Clarol Wiegner told as tliat tiie>* arc lcK)king 
for teachers who are so successful and so satisfied as teachers that the\* really 
don't want to get out of the ciassrcx)m: 

Vann Sikes, from O^rdeie. Georgia, pictured his ideal caiididiitt'S for the 
position of career eduoition ccx)rdinator as being ptTscMis with a 
background of running a work-study program at tile secondary sch(X)l 
level. His point was that such pers()ns will kilcm- b<Hh iheeclucliiibh system 
and the community. In this sense. \ann firls they would be excellent 
persons to consider. As an example, he told us of one K-12 career education 
coordinator he kiioW's with a background \xnh in elemerilan' educatibh 
and in high school hbrrie economics who he fell was being extremely 
effective, not only in working with the breeder coin ih unity, but also in 
working with classrc)bni teachers in the ejitire K-i2 system. 

Essie Page, frbrri the Washlngibri, D.C. Public Schools, indicated that, in 
seeking career educatibri specialists in that systern. they arc seekihgpersons 
with a backgrburid in guidance arid cc^iiriselirig who have also haci 
sucri^sful work experierice butside the field of formal Education. 

Other individual participants emphasized moregenericqualitic^asones 
the>" would \o6k for in selecting a K-12 cara*r eduoition ccxjrdinator. For 
example, to Jerrv Randolph from McCIall. Idaho, the human cjualities of 
rar/>2j^and commitment come first. Frank Miller stressed the importance of 
Icxjking for a "cmsader" — a person who is more interested in promoting 
the concept of career education than he she is in simply 'keeping a job:" 
Ed W'hitfieici, on the other hand, emphasized esseniiai qualities as 
including botii ihcabiiity to witirstayid rejectio7} uudski1is in workirixr ii'iiti 
groups: Ed dcx^ not think that "knowing the community " should bean 
important iiiring criterion in large urban areas primarily btraiist- no one 
can r«iliy "know" a communiic that has a really large population. Still 
other generic qualities tised by participants to describe* the "ideal" R-12 
career education coordinator included ftexibitit\\ sufficient prrsonal 
secUrily so as to feel cbmfbriable wheii others receive credit, arid 
sdiesmdmhip ability. While personal c]iialities such as these wbuld be 
considered highly desirable, of course*, in a wide variety of occupalioris. it is 
still, I ihirik, significant that the> ww* used by these participants, eac h of 
whom furiclibris as a K-12 career t*ducaiibri coordiriator. It s<vmed very 
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bbviotis lb iiu\ lis I ix'raiiu'aiqUaintt-d with tlu'iii as iiidividuak. dial they 
were, in cffcci. paiiuiiij; scIf-i><)rtraitN. S<:) far as I could tell. ih<*sc words are 
apprbpriaie "dtScnpibfs" ib use in dtScrihiiig nlbst of ihe persons who 
were pariicipaius iii this seriiS of ininia>nferenas. 

Over and be>(>hd such generic personal qualitit*s, there were ihree other 
basic skill areas ehiphasi/ed bv thtSepaitic ipaiitsas Ix'ing inlp<)rtant. The 
firbt was that the pers()ii must be* kh()wIedgeabk\aI)<>Ui cartXT 
its rationale of iVcvd, its. nature, its inethods aiid prcx*edures. and 
appropriate ineaiis foi asst*Nsing its effectiyeiiess. More specifically, the 
kind;* of kiiowledge being recphimendtxl ihcludtnd: (a) an iiuimate 
knowledge of both the c^areer development process ahcl the teaching learn- 
ing pr(Kc»ss: (b) a broad knowledge and perspec tive of resourc c*% for ciVvcvr 
t»ciucutioii available both within the Education system and in the broader 
cuinniunuy: and (c) knowledge and skills in linking community rt*sourc t*% 
with those f)f the Education system in a truly (ollaboiative community 
effort. Over and !x*yoiid the skills Ix'ing empliasi/ed here, it seemed to me 
that the personal (juah'ty IxMiig dcrmed c*ssentiai could Ix* described by the 
wbrd ffidiurity. Scnne of the phrases partic ipants were using here included 
"abiliiv to see things in a broad |XMspec tive" and "ix^rsixrtive generalist." 
Bc)ih the sjx'dlic kinds of skills mentioned here and the tjuality of 
"maturiiv" appear to Ix* essential: I must add here that, while i s;jw many 
examples of "mature" piTscHis ainong th***^" participants, thequahty of 
• maturity" did hot, so far as I could tell, bc-ar any significiint relationship 
to age of the participants. H strined nib re nearly related to tlieir 
pr()fessional and experiential backgrcnmds. 

rhe second basic skill art*a emphasi/ed In partic ipants can Ix' seen in 
their recommendation that the K^12 career txlucatibii cb<)rdiiiatbr bc\ in 
effect, a "financial entrepreneur." Over and ovct again, they stri*sst*d the 
crucial importance of finding ways to seek funds for cariXT educ atibn froni 
a wide varietv of sources, foth within the Educaiioii system aiid iii the 
broader community. .\h(Mher moiiograph in this series, sjxvific ally 
devotcxi to funding problems in career educatibn, lists 33 clistihctly 
diffeient direct funding sources currently in use by these K-12 career 
ednc alion crx)rdinat()rs. That monograph also discusstS the tremendous 
"overmatch" of "inkind" coiitributions to carter education reprtSeiited by 
liie physical and jxrrsonnel resources of the broader community that are 
participating actively in the career education effort. Participants were 
acutely aware that sjx*cific, earmarked funds for career t^ducution have 
ne\er been — and probably never will Ix* — sufficient for use in a sustaining 
implementation effort: 

As I listened to these partic ipants relate 'he multitude of ways in which 
tht^ are using their "financial entrepreneur" skills. I could not help but 
feel that, perhaps, the necessity for such skills may be a "blessing in 
disguise" for the rafter education movement, Fhat is, it setrms obvious to 
me that ihtrheedtotakeadvantageof a variety f)f funding scnirces within the 
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Eduaiiioii sysicin — iiu Itidihg those maclt- available undn ESKA. frohj 
dt-panmnral iiistiiKiiohal budgets, from funds available to the school 
systnii for ihsm ia- cduc:atibh. etc..— must surely have acted. as a jjositive 
influence on attaining the goal ol //?/i^.s7;?g career aliuaticiii (oiKejns 
within the regular curriculum and makiiig tlu- (areer education effoit an 
intt*gral part (if the Etliuatioii svsteiii — rather than an "add on" to that 
system. Similarly. I am toiivinced that the need for l>o»h financ iai and "in 
kind" contributions from the broader community has served to hasten l>')th 
the acceptance and the apph'cation of the priiuipie of (ominunity 
cotialx)ration whic h is sue h a vital part of the career eckuation concept. 
The absolute necessity to work with others, instead of try ing to bec ome yet 
another isolated "specially" in tduc-ation. has. in my C)pinion. Ixrn of 
Ix'nefit to career education, to date: So Icing as this need reinaiiis pflr?/fl/. 
rather than complete, career education will be all right. I hat is. while the 
need fc)r suppleniental funds is a Ilealthy sign, the c omplete absenc e of a/iv 
fuiuls sjx-c ifically earmarked for cartrr education would l)e dis;istroijs. I 
iliink ihosi ol (Kir participants would agrtv. 

rhe third basic skill area emphasized by participants could, as <; broad 
c~atcn;c)ry. Ix* called "management skills." Terms used by pari ici pants in 
describing such skills in more specific terms included "process planning 
skills." "ability to put things in system terms." "staff doeiopment skilis." 
and "ability to delegate." Over and over again; participants stressed the 
increasing importance of "management skills" as career edurati()n mcnts 
from a beginning demonstration to an operational implementation mckie. 
Many reported that such skills are nc)W among the most frequent of those 
thvy must call on. They str their abiiiiy to bc-a "jx*op!eentrepreneur" fully 
as impc)rtant as their ability to bt* a "financial entrepreneur." They were 
particularly concerned abciUl the importance of bcith "sharing credit" and 
"sharing accouri lability" iii the operation of a cc^mmunity c arirr cxiucation 
effort. It is this sei bf skills which liiahy partic ipants identified as those t Hey 
most need to further develop. 

A sumiliary- cif recbmiriendatic)hs niacle by these partic ipants with 
references to qualities they* would look for in a R-12 career education 
coordinator include: 

1 . A background in prc)fessic)nal educati()n with c Iasst(x)in 
tc*ach i n g ex per i en ce con s idered esse n I / a / a n d f 1 1 r t h er ex{ x'l iei i c e 
in such arc^s as wnrk-,st4jdy. rounsc'ling and guidance, library- 
science. vcKational education, or schcx)l aciministratic)n 
considerctl to be* highly de.s^rabie. 

2. Successful expcTieilce iii the cxciipaiibiial s(K iety oiitside of 
forma! Education was considered /z/g/z/y desirable by ail 
j^ariicipariis and absoVutety essential by some of them. 

S. Personal cjualiiies thai include; (a)^c^^^^ jj^bj ccniimithieiii: (cj 
ability to withstand rejection; (d) flexibility: (e) personal 
security: and (f) salesmanship ability. 
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-i: kncjLu lcdi^c ivt;aiiiiii.i? i ai ct r cdunuion imd skill in Ixing able t<) 
apply such know led 

5. "Financial HurcprcrhcUr" skills. 

6. Managfincni skills. 

Where to Race The Career Education Cbbrdlnatbr In Education's 
Table of Organization 

If a srhcxjl system elects lo employ a p<Tsoh carrying the title 
"OK>rdiiiator of ClaretT Educati(>ii. " where should this pcisitioh be placed 
ill the ort^ani/atiohal structure of the schwil sysieili? This iilipbrUihi 
question was infrequently considered by these iniriicohfereiuepariiciparits. 
When raised at all. ft seemed to be discussed primarily in terms of salary 
ccnulhirMis and whether the aj>j>()ihtiTuht is lor nine months or for 12 
months. In spite of this relative lack of discussion, a monograph such as 
this retjuire> some men t ion of this topic. Thus, this section will consist 
priniarily of niy own thoughts along with rc-commendations of those few- 
participants who made recommendations in this area. 

Frank Miller; from the Cirarid Forks Public Schools; recommended that 
this position be entitled "Director of Career Edacation" and be placed on 
the staff of the Superintendent of Schools; Frank's rationale was that, by 
being placed at this level in the school system s table of organization, it will 
be necessary for building le\el principals to pay attentioii to what this 
"Director" says: Essie Page (from ihe Washington. D.Cl. sch<x>l sysiem). on 
the other hand, recoinniended that this positioii bt' placed at the level of 
Assistaru Principal. Essie's recommendation was obvibUsiy directly 
influenced by the fact that J n the Washington. D.C. school sysiem. "cartxr 
education cddrdina tors' ' operate bUt of career resource centers located in 
v-aribUs high schools included in the district. Thus, the cbriirasi is clearly 
one bf recbgriizirig the es^ri:ial difference betv%'c*eii a "c^iecr education 
cbbrdiriaior" operating at the ouildiiig level as opposed tbdneoperaiirigat 
the school district level. 

A vast majority of these miniconference participants v^ere employed at 
the school district, rather than at the building level. Verv* few\ hbv^'ever. 
were in pbsiiibris similar to that rccbmmerided by Frank Miller. Instead, 
when operating at the school district level, thev' most frequently app^red 
lb be in positions where they reported directly to the Assistant 
Superintendent for GurriculuM and Instruction—or some similar title. In 
this sense, it seemed to me tha* most of their p>ositions were placed, in the 
school system s table of organization, at a level analogous to that occupied 
by sap>ervisors of various academic areas — such as mathematics; English; 
Science, social studies, or vocational education: This seemed to me; as I 
listened informally to participants; torepr«ent the most common existing 
pattern: The second most common pattern, it seemed to me based on the 
informal observations I was able to make, w^s to find a single position 
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entitled "Director of Career and \'ocatibhaI Edudilibii/^^ I^ind of 
pbsilibri caii be seeii if one looks at Clliff Clausseri in Detroit Lakes, 
Minriesbta; or at Jim C^jx-lli in Tacqrria, Washiriglbn: or at Al Glassrnari 
in Philadelphia, Pehrisylvahia: or at Jiirirhy Ddlari in BobrieClbuhty, West 
\'irgiriia. 

Based on ihy own experiences in the t\S. Officeof Education, it seems lo 
me there are a number of inherent advantages given me by virtue of the fact 
that I, as Director of the Office of Career Education, report, by law, directly 
to the United States Commissioner of Education. By being in such a 
position. I find it fully as easy to relate with persons in the Bureau of 
Elemental^- and Secondary Education; the Bureau of Postsecondary 
Education; the Bureau of Education For 'Fhe HanciicapF)ed: the Bur^u of 
Indian Education, or any of the special units within the U:S: Office of 
Education — such as the Tocher Corps; Basic Skills, Women's Equity, or 
the Officeof Gifted and Talented — as I do with the Bureau of Occupatioiial 
and Adult Education. By being able to do so, I have been able to influence 
some positive actions on behalf of career education through almost e\er\' 
elernent of the United States Office of Education in ways that were simply 
not available id me when, in the past, the Office of Career Educaiibh existed 
simply as bhe unit in the Bureau bfOcciipaiibrial arid Adult Educatibri. On 
the bther hand, it is bbvibus that, by being placed iri a separate office 
directly within the Office of the Cbriimissibrier bf Educatibri, the Office bf 
Career Educatibri does riot really "belbrig" to any bf OE*s Bureaus arid so 
loses the direct proriiise bf firiaricial and psychological support that comes 
from being a part of any one Bureau, It would be much easier, iri many 
ways, were the Office of Career Education to be returned to the Bureau of 
Occupational and Adult Education, I am not at all sure it would be better 
for the career education movement as a whole. 

Nly reasons for inserting this personal element with respect to the way 
career education now operates within the United States Office of Education 
is to simply provide an illustration of some general principles which seem 
ver\* important to me: First; it seems to me that, if career eclucation is to 
continue to operate as a concept to be infused into ;AtL existing 
educational programs — rather than a new program to be added to all others 
in existence — then it is essential that, in an organizational sense, it is not to 
bc' tied to only one part of the Education system. Second, it seems tome that, 
if career education is to be viewed as a "womb to tomb" concept to be- 
applied at all lexels of Education, then it is important that, in a table bf 
organization for a given Education system, it should be placed iri such a 
pbsitibri that it can legitimately interact with all levels represeriied iri thai 
system. Iri the case bf a K- 12 school district, thus, it seems iriipbrtarit to me 
that the pbsitibri bf "cbbrdiriatbr of career c*ducatibri" be clearly structured 
so iriteractibri is expected— arid assu riled tb operaiirig— at the K-5, 
junior high school, seriibr high school, arid adult education levels. {A ver\* 
good op)erational exarriple bf where this has been accomplished can be sc*cri 
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in the {xisitioM cK(Upit*d by Bob Magow in Orlando; Florida wnereBob s 
operations include 80.000 K-i2 students along with SQ:(fd6 students in 
adiilt education.) Third, it st^nscnticaily important to mt thatall persons 
in the R-12 school systeih st*e the •'cart-tT eduration coordinator" hav ing 
equally as muc h interest in, cbhcern for. and loyaity to the aciideinic: so- 
called "college preparatory ** portions of the Eduration system as to that 
portion labeled "vocational edurati<)h/* It is hard for nle to see ho\v this 
situation c^an gain if "cart*er education** is placed c)rgahi2aiionally within 
the framework of vocational educaticin. 

The organizational arrangement at the R-12 leiel which, in inahy ways, 
seems the ideal is not one I have seen in actual operation yet. 'Iliai 
arrangemait would c^all for a position einitled ".^sistant SuperiRiehdehi 
for Education Work Relationships * or some similar title. Reporting 
directly to such a person would be the school system *s "Director of Clareer 
Education** as weli as the "Director of Vocational Educatibh,** "Ilie thing 
that would make such an arrangement seem ideal to me is that it would 
c cmceiitrate attention of the entire Education system, as well as the broader 
cbmmuniiy. on the basic edncatic?nalgc)al of pV«'pflr/;2j^p<T'.sa;u/oru^ If 
this cbUld be done, the goui would Ix- considered to be of central 
iipporiaiue. n<)t either the concept of career education or ihv program of 
-.oc^ational education. Further, it would reduce: to a considerable degree, 
the ver\- great deal of confusion which still exists in the minds of 
community persons— and ex t-ii rnany educators— regarding the differences 
between 'career education * and ' vocal ibnal education.** Finally, it would 
have the important advantage of allowing both career education and 
vcxrational educatibh personnel ib acknbw ledge the close relationships 
each bears to the other as well as their mutual dependence. 

Concluding Remarks 

This mbhbgraph represents one of the first systematic attempts made to 
discuss, in sbrne detail, ihecbncept of the **c cx)rdinatc)r of c areer t-duciition** 
as a new kind bf posit ibn in the R-12 system of American Edticatj(jn. 
Because it is. adriiittedly. a beginning attempt: there are many gaps 
apparent in this preseniaiibn. It is hoped that publi^ution of this 
nK>n(>graph niay stimiilaie others i(> fill in some of the^ 
" in spite of theobvibiiswt-akhtSstS inherent iii a presentation such as this. 
1 regard the monograph, on a whole, as a dbcUnieiit worthy of ciirefui study: 
I say this primarily because it represehis, in all but the preceding section, 
the thoughts and recoinmendatibiis of ciirrehily employed, experienced 
k-12 career ednauion coordinators. None of these persons has. with only 
one exception that I can recall (Betty Barr from Omaha. Nebraska) any kind 
of formal degree or certificate attesting to their cbnipetence in career 
education: *i hey have It-anied what they now know afout career ediicatibh 
specifically primarily through the "sch(K)l of hard knocks.** hot the 
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* VIkkjI of hard lxx)k.s," Vf i, ihc\' have learned a ver\' great dt^j indeed: Bv 
sharing their knowledge regarding the position of **K-!2 carter Kluciilioii 
coordinator" with others through this monograph: i think tiu-x have inade 
a most significant contribution: i am proud of them — and appreciative of 
the opportunity I ihavehad to jearn from ihem: I hopt-their tt-ac hingsareas 
meaningful to yon. the reader: as the\ are to :ne. 
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